	 FHP Lesson Design:
When designing lessons, remember that learning has happened when there is a change in the long-term memory.  ‘If nothing has changed, nothing has been learned,’ (Kirschner, Sweller & Clark, 2006). Daniel Willingham explains that if memory is the residue of thought, we therefore need to make sure that the children are constantly thinking about what we want them to learn.  If a child can’t talk about it, then it hasn’t been learned (Mary Myatt).  All must be kept at the forefront of our minds when designing lessons.

	Starting Point:
In order to be successful with lesson design, we need to have rehearsed each lesson in our heads before we teach them.  Designing lessons isn’t just about planning what the children will do, it’s about planning for how they will think.  
We need to know:
· What do I actually want the children to learn this lesson? (Plan backwards from this point)
· What does successful learning look like this lesson?
· What will the lesson look like if it goes well and what will I do if it doesn’t?

	The lesson design approach is:
	The lesson design approach is NOT:

	· A supportive tool to help teachers take ownership of their lessons by prompting the thought process required for designing lessons which promote the transference of new learning to the LTM
· Based on research into how children learn most effectively
· To be applied with professional judgement
· A flexible model to adapt to the needs of all of the children in the class
· Adapted by schools, taking into account the context of their school
	· Not a rigid five-part lesson structure
· Not a prescriptive or formulaic way of teaching
· No strict timings to the phases
· Not a planning proforma or PowerPoint template
· Not a linear process

	

	Lesson Phase
	Rosenshine’s Principles of Instruction
	Explanation of Lesson Phase
	Questions to consider and examples
	In a nutshell
	Possible strategies

	Reactivate
	1 - Daily Review
	Retrieving previously learned information relevant to this lesson’s learning. 

At this stage of the lesson, it is not necessary to recap all of the previous learning sequence; it is important to identify the key prior knowledge that children need to retrieve from their long-term memory in order to access the learning this lesson.  All children should recall this as opposed to being re-told. 

The retrieval activity should involve all of the children. Teachers will already have some knowledge of children’s current understanding from their assessment from previous lessons and will have completed any post-teaches / interventions with children identified as not having obtained the key learning from those lessons.  Therefore, this should be a carefully considered, brief activity which highlights to both teacher and child what part of the key prior knowledge is known and where any small gaps remain.  Where small gaps remain with some children, teachers need to consider how they will scaffold them in accessing this key prior knowledge so they can progress through today’s lesson.

This is different to general retrieval practices that interrupt the forgetting of previously taught information - e.g. 8 box challenge, 10 in 10 and other daily / weekly / monthly reviews etc. (Rosenshine’s 10th Principle) – Weekly and Monthly Review).
	· What is the key prior knowledge children need to have to progress through this lesson?
· How will I check all children have that knowledge? (e.g. use of short-sharped focused low-stakes quizzes, self-quiz of a knowledge organisers, white-boards, multiple-choice questions, actions…)
· What scaffolding will I provide for the children who still have a small gap in their key prior knowledge? (e.g. referring to a poster created during last lesson on the working wall, discussion with a response partner / peer-supported retrieval -activity, a concise word bank they can access, a brief checklist, an annotated / worked example…)

	· Aim: To recall the key piece of prior learning required to access that lesson 
· A quick activity that requires everyone recalling the key prior learning for themselves first* (secured within a previous reflection)
· The chosen activity must be easy to check responses from all children
· * Scaffolds / prompts must be prepared and in place for those who struggle to recall this for themselves first (learning environment, peer retrieval)
· * For those who still are not able to recall the key prior knowledge, further scaffolds need to have been considered and prepared for these children to access the learning (consider the levels of scaffolding)
· If, on the odd occasion, the majority of the children are not able to reactivate this prior knowledge, then this will need re-teaching before progressing with the new learning
· By the end of this activity, all children must be clear on the key piece of prior knowledge that has been reactivated

N.B. It may be necessary to reactivate another piece of key prior knowledge in a lesson – for example, when a new teaching point is introduced (ping pong teaching).



	· Multiple choice quiz questions
· Odd one out
· Spot the misconception
· Matching activity
· Ordering activity
· Picture prompt cued recall
· Complete the diagram

	Teach, Facilitate and Model
	2 - New material in small steps
3 - Ask questions
4 - Provide models
6 - Check for understanding
8 - Scaffolds for difficult tasks
	During this phase of the lesson and the next, we need to move from children’s key prior knowledge to a position where they are able to successfully complete the independent practice. To do this they will need to attain new knowledge and have experience of how to use this knowledge. 

In this phase of the lesson, we will focus on children attaining this new knowledge.  This can be done in various ways such as getting the children to discover the learning for themselves through carefully facilitated activities or through explicit teacher instruction.  

Whatever combination of approaches are used, teacher modelling will be essential.
	· What are the small steps I will narrate aloud and demonstrate to make explicit how experts think? (E.g. asking questions aloud that children should consider when working independently.)
· Am I starting my explanations at the point of children’s current understanding and what is the clearest explanation needed to understand this learning? (This can either be given by the children or the teacher – whichever is most appropriate.)
· What concrete representations or models can I use to help children understand any abstract concepts? (e.g. physical models, worked examples, non-examples, dual coded diagrams, analogies, stories etc)
· How do I encourage children to think deeper if they appear to have grasped the learning?
· How will I model the high standards required? (This will include outcome, responses given etc.)
· Where might I make explicit connections to prior learning?
· How will I ensure children understand the key vocabulary pertinent to this learning? 
· How will I ensure I reduce the extraneous cognitive load? (e.g. reveal the learning in small, broken down steps, combine text with images to avoid split-attention effect, keep the main thing the main thing etc.)
· How will I gauge how children are progressing towards the LO so far? (Remember, children may not have secured the learning by this stage.)
	· Aim: To introduce and begin the transfer of the new learning to the LTM
· Teacher must be absolutely clear about the piece of new learning of the lesson and explicitly explain how it builds on what has been reactivated 
· Teacher is the expert who provides children with planned opportunities to actively engage and think about the ideas during this phase 
· Information is presented in small, progressive steps, allowing children to achieve success at this initial stage to develop their intrinsic motivation
· A clear explanation of the new learning is received and understood by all children 
· Extraneous load is reduced
· Abstract concepts are made concrete through different models / modelling techniques
· Use of scaffolds and resources are modelled – take into consideration children who are unable to access the written word
· Transient information (e.g. verbal) is made permanent with visuals 
· Reference is continually made to the new learning of the lesson and how we are progressing towards this
· Checks for understanding exist throughout to make decisions as to know how to proceed (responsive teaching)



	· Muttering author (narrate the thinking)
· Worked examples (live modelling narrated by the teacher)
· Multiple WAGOLLs shared (deconstructed and whole)
· Questions to focus children’s attention to key learning points within modelling
· Abstract models with concrete examples
· Use of analogies to explain abstract concepts
· Spot the error /misconception
· Peer discussion and collaboration
· Mini whiteboards for children involvement
(Flipchart paper!)

	Learning Together
	5 - Guide student practice
3 - Ask questions
4 - Provide models
6 - Check for understanding
7 - Obtain high success rate 
8 - Scaffolds for difficult tasks
	In this phase of the lesson, children will have the experience of applying and using this new knowledge with the guidance of the teacher.

Taught ideas that are understood deeply are not just received passively but thought about and worked on by the learner.  They need to be thought about, reasoned with and discussed.  Therefore, at this stage, children will have the chance to tackle problems and activities and unpick them collaboratively under the expert guidance of the teacher.  Teachers need not only to plan what they want children to do, but how they want them to think!

It is imperative at this stage that the teacher checks for understanding of the whole class before knowing how to progress on to the independent practice.
	· Are children being provided with enough time to do the thinking for themselves and actively practice? 
· Are the children being provided with enough opportunities to discuss their learning?
· What are the potential misconceptions and/or difficult points that will need highlighting and exposing?
· How has the learning been structured to encourage children to think deeply during this phase of the lesson and the next?
· How will the learning be applied to different contexts?
· How will the scaffolding be reduced throughout this phase?
· How will I know how all learners are ready to progress to independent practice?  What questions will I ask and how will I gather whole class feedback to check the responses o-f all learners?
	· Aim: To guide children through the experience of applying and using the new knowledge of the lesson
· Modelling is still necessary within this phase and teachers will plan for how they will gradually reduce the amount they model and scaffold so children are in a position to practice and apply the learning for themselves
· Use of scaffolds and resources continue to be modelled 
· Children need ample opportunity to discuss and reason their learning collaboratively ensuring the knowledge exists within all groupings
· Questioning should cause children to think deeply about the new learning
· Transient information (e.g. verbal) continues to be made permanent with visuals 
· Reference is continually made to the new learning of the lesson and how we are progressing towards this
· Checks for understanding exist throughout and decisions made as to whether to return to a previous phase or proceed (responsive teaching)

N.B. It can be difficult to extrapolate the TFM and LT phases as they often intertwine to suit the learning. 








	· Backwards fading worked examples
· Questioning strategies including pose, pause, pounce, bounce
· Checks for understanding that involve all children – e.g. hinge-point style questions, Mexican wave, show me
· Peer discussion and collaboration
· Mini whiteboards for children involvement


(Flipchart paper!)

	Independent Practice
	9 – Independent practice
3 – Ask questions
6 – Check for understanding
7 – Obtain high success rate
8 – Scaffold for difficult tasks
	At this stage, we need to ensure there is a divergence in our thinking between performance (what children can do at the point of teaching) and learning (what children understand and can independently replicate and use at a later date). 

Children need to obtain a high success rate (around 80%) so initially their activities will allow them to practise the modelled learning.  

At an appropriate point for learners, activities need to allow the children to apply their thinking and not just replicate what has been modelled.  Some children might need scaffolding, including additional guidance, to engage with ideas in this way; others might be able to do it independently, or through working with peers.  Remove scaffolding when children are achieving a high degree of success in applying the new knowledge.

It is the expectation that all learners will go beyond just replicating what has been modelled to ensure this learning will be transferred to their long-term memory, and thus not widening the attainment gap.  
	· What sequence of activities will allow children to practise, embed, apply and deepen their learning from today’s lesson? (It is the expectation that all children are able to practise, embed and apply their learning during a lesson – with or without scaffolding.  All children should have access to deepening their learning as not to put limits on learning, however not all children will deepen their learning every lesson.)
· What scaffolding is required so all children can access all the learning? (E.g. concrete resources, a word bank, additional guidance, a check list, worked examples – including on a tablet to watch, talking tins for reference and oral rehearsal, questioning.)
· How can children’s thinking be elicited to ensure they are still on track to meet the learning objective? (E.g. mini-plenaries, scanning the room, hinge-point questions etc.)
· How will children know they are on the right-track? (E.g. self and peer assessment strategies.)
· What strategies and routines might be required for children to self-regulate their learning during this phase? (E.g. Do they know ways to get themselves ‘unstuck’?)
· How might children be grouped throughout a lesson to aid their independent learning? (Groups will need to be fluid within and between lessons.)
	· Aim: To allow children to practice and apply the new learning of the lesson to promote its transfer to the LTM
· Learning activities are designed to allow the children to practice the new learning with the correct balance of productive struggle leading to a high success rate
· Learning activities allow children to apply their new learning to different contexts based on the modelling they have seen to promote the transfer of this to the LTM
· Different levels of scaffolds are in place, and are used confidently, to allow all children to access the learning (to be removed when competency is achieved)
· Reference is continually made to the new learning of the lesson and how we are progressing towards this
· Checks for understanding continue throughout to make decisions about how the lesson progresses – this includes ‘working the room / marking in the moment’ (responsive teaching)














	· Appropriate groupings (e.g. individual, paired or group work)

(Flipchart paper!)

	Reflection
	1 – Daily review
3 – Ask questions
6 – Check for understanding
	At this point, children need to be provided with the opportunities to cement the main learning point (the learning objective) from this lesson.  They need the chance to make their own connections so the main learning point is tethered to their existing knowledge.  This main learning point will most likely be reactivated at the start of the next lesson to ensure children can successfully continue with the learning sequence. 

Think of this stage as folding down the page corner in a book so you know where to pick it up again next time.
	· What is the best way to ensure children have clarity around today’s learning so they are secure to continue next lesson? (E.g. the main learning point is captured on the working wall for future reference, children reflect for themselves in their own learning journals / class records the main learning point in their floor book etc.)
· If a child hasn’t secured the main learning point of the lesson, how will I know and what will I do about it?
	· Aim: To clarify and cement the new learning of the lesson to promote its transfer to the LTM
· Reiterate the new learning of the lesson and where it fits in the learning sequence, making connections explicit
· Refer to or create any models / visuals that clarify and capture the new learning of the lesson (add these to the learning environment for future reference)
· Check for understanding to ensure the new learning from this lesson is secure ready for subsequent lessons. 
· Use this assessment opportunity (along with reviewing the learning outcomes) to decide which interventions (e.g. pre-teach) need to occur before the next lesson with identified children. All children will need to have this learning secure for future ‘reactivates’. 

N.B. Children will be encouraged to reflect on their learning throughout the lesson and after each teaching point to aid the transfer of the learning to the LTM.
	· Exit tickets
· Multiple choice quiz question
· Creation of the Leitner question
· Correct the misconception

(Flipchart paper!)



THIS IS NOT A LINEAR PROCESS.  DEPENDING ON THE LEARNING AND THE TEACHING POINTS WITHIN THE LESSON, PHASES MAY BE VISITED AND REVISITED BOTH. THIS WILL BE AS A CONSEQUENCE OF THE ORGINAL DESIGN OF THE LESSON OR AS A CONSEQUENCE OF ADAPTING THE TEACHING WITHIN THE LESSON TO RESPOND TO THE EMERGING NEEDS TO THE LEARNERS.


	FHT Lesson Design Glossary

	Ping pong teaching
	Going back and forward between the phases of the lesson design.  These decisions are made both when designing the lesson (how the main teaching points will be communicated with the children) and the emerging needs of the learner based on deployed AfL strategies.

	Scaffolding
	This is when children are provided with a specific method of support to enable them to learn and develop a skill or concept.  The temporary support is reduced and then removed when it is no longer required.

	Intrinsic motivation
	The desire to achieve something for self-satisfaction – without any external reward.

	Extraneous load
	This is the portion of memory which is taken up by processes not related to learning at all – e.g. too many competing items on a presentation; noise distractions within the classroom.

	Abstract concepts
	The are concepts that have no physical or spatial presence because they have no direct representation – e.g. emotions

	Concrete models
	A physical representation of the idea / concept being taught

	Transient information
	Information that changes quickly and is not easily returned to – e.g. verbal explanation

	Responsive teaching
	When the teacher uses information obtained from ongoing AfL opportunities to adapt the lesson to meet the needs of all learners.

	Productive struggle
	Is a state of engagement that enables children to work through increasingly challenging problems by thinking hard, ultimately leading to success.

	Working the room / Marking in the moment
	Where the teacher provides children with live feedback at the point of learning

	Pre-teach
	When identified children are taught prior to the lesson content they will require to access the new learning –  e.g. children might be pre-taught some of the vocabulary they will be using in a reading session so they are able to access the upcoming lesson.



